
DOCUMENT RESUME

ED 389 076 EA 027 185

AUTHOR Williams, Marium
TITLE Virtual Reality in Educating Leaders: First Renew the

Professor.

PUB DATE Dec 95

NOTE 16p.

PUB TYPE Guides Non-Classroom Use (055)

EDRS PRICE MF01/PC01 Plus Postage.

DESCRIPTORS *Administrator Education; College Instruction;
*Cooperative Learning; *Educational Administration;
*Educational Change; Higher Education; Instructional
Improvement; *Instructional Innovation; *Problem
Solving; Self Directed Groups; Theory Practice
Relationship

ABSTRACT
Despite demands for innovative classroom techniques,

many educational-administration professors continue to use the
lecture paradigm in their courses. This paper argues for a "virtually
real" classroom, which demonstrates to students the reformed school
that they will facilitate as future administrators. 'It also discusses
the need for professors of educational administration to assume new
roles in their classrooms, that of facilitators and mentors. The most
important component in the virtually real classroom is considered to
be the student. Some innovative components of an educational
administration course include: (1) student choice; (2) team work and

collaborative learning processes; (3) school-based problem solving;
(4) authentic tasks focused on problem solving; and (5) authentic

.
assessment. (Contains 26 references.) (LMI)

***********************************************************************

Reproductions supplied by EDRS are the best that can be made
from the original document.

***********************************************************************



U.S. DEPARTMENT OF EDUCATION
()nice of Educahonal Research and Improvement

EDUCATIONAL RESOURCES INFORMATION
CENTER (ERIC)

doCument has been reproduced as
received from the person or organization
originating d

0 SAmor changes have been made to dnprOve
reprOduCtion quallty

Points of view or opirhons slated in this docu

ment do not necessarily represent Ohm&

OE RI posMon or pohcy

"PERMISSION TO REPRODUCE THIS
MATERIAL HAS BEEN GRANTED BY

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)."

Virtual Reality in Educating Leaders: First Renew the Professor
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Reform is asking for new kinds of classrooms (de Charms, 1976; Costa, 1991;

Kagan, 1990; Katz & Rath, 1985; Gardner, 1983; Spady, 1993; Schulmann,

1987; Deci and Ryan, 1985; Sizer, 1992; Knowles, 1990), but the old lecture

paradigm persists. Classrooms can not be the reality aspiring school

administrators will experience, but appropriate classrooms for these candidates

can be "virtually real" if administrator educators are willing to renew

themselves.

Educational Administration Professor Must Model Renewal

Reform is asking classroom teachers to encourage active learning and to share

responsibility and decision-making with the students (Katz & Rath, 1985;

Kohn, 1993; Broadwell, 1977; Kentucky Department of Education, 1993). It

is strategic that future school leaders experience this new classroom

themselves. Yet, most of educational administration students have completed

their undergraduate work before these precepts were implemented. Perhaps

too few educational administration students will ever experience a

"transformed instructional class" even in their most recent training. Joe

Murphy, after studying responses from the chairs of 74 departments of
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educational administration across the nation says "we developed a sense that

instructional issues continue to lurk in the background." He saw only slight to

moderate changes in instructional approaches (Murphy, 1991, p.55). This

predisposition of educational administration professors to be hesitant to change

may evolve to their students, practicing administrators, being unwilling to

change. One analyst perceives that administrators and their organizational

structures are more likely to be impediments to change than catalysts (Chubb,

1988). Murphy's study overall sees "moderate" unfocused response to reform

by departments of educational administration (Murphy, 1991).

Professors of educational administration need to model for their students by

demonstrating that reform is worth doing, and it starts in the classroom. The

Rational Action Leadership Model (RALM) (Berkheim, 1994) synthesizes the

National Association of Secondary School Principals (NASSP) 12 leadership

dimensions--the professional skills ( Hersey, 1977) and the six curricular

domains suggested by Hoyle, English and Steffy (1990). These components

extrapolate to a 70% focus on the classroom directly. Those components

which focus on learning are the foundations of education, knowledge based

components, supervision and staff development, research and analysis, and

curriculum and instruction The personal skills that often focus on instruction
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are educational values, sensitivity, judgement, organizational ability, problem

analysis, leadership, stress tolerance, and oral and written communication. All

of these expectations can be demonstrated by an educational administration

professor in a reform responsive classroom.

This "reform classroom" made virtually real" then to educational

administration students should demonstrate the reformed school that future

administrators must facilitate. The reform literature on problem-based

learning (Muth, Martin, Murphy, & Sanders, 1994), project based learning

(Kilpatrick, 1918), andragogy (Knowles, 1990), motivation (Deci & Ryan,

1985), and multiple intelligence (Gardner, 1983) can be used to exemplify

what must occur when educational theory meets practice.

New Roles for Leaders

Not only do new classroom processes need to be modeled, but professors of

educational administration need to assume new roles that will model roles

expected of administrators in environments of reform. The choices allowed

primary students by early childhood educators (Kohn, 1993) are appropriate

for educational administration students. To extend this freedom of choice,

professors must be willing to be facilitators and mentors rather than lecturers.

Autonomy and involvement of stakeholders were found in John Chubb's
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(1988) research to be necessary for schools to be effective. Li a study of 35

superintendents in a reforming environment in Kentucky, it was found that

they felt they are developing more interactive relationships with others. They

are serving more as facilitators. They feel they must "lead" not drive

(Murphy, 1993). This autonomy and involvement of participants can begin

in the model classes provided by professors willing to provide those

components within the educational administration classroom.

The implications from adult learning theory also indicate that adult students see

themselves as capable of self direction and desire others to respect that self-

directing capacity (Broadwell, 1977; Stallion, 1993). Adult readiness to learn

is best identified by the adult learner (Knowles, 1990). Therefore, students

must be given choices within their studies to provide them leadership

opportunities and more appropriate motivation for learning. Students need an

opportunity to experience a community that involves stakeholders and

manages consensually.

The virtual reality classroom for educational administration students is a viable

opportunity to learn. Reading and reflecting on research and best practice,

acting on this new knowledge with other professional educators gathering data
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on the results of those actions, reflecting on that data and making necessary

changes is a cycle that is continuous. Establishing this cycle of thinking and

reflection into the administrators work ethic is a disposition all educators need

to establish (Katz and Rath, 1985). This is not inculcated by someone

lecturing as a primary learning tool. Direct instruction as the main focus does

not prepare students to be responsible, thoughtful administrators with action

plans, nor does it provide practice in problem solving. Future school leaders

must manage troubling events that are occurring in schools with increasing

frequency. A Yale University team of planners who advocate pro active

prevention-oriented crisis plans for schools have "nailed" administration

programs with their perspective that the typical administration certification

program devotes no attention to crisis management. (Lichenstein, Schonfield

& Kline. 1994).

The "virtual" connotation of this classroom strategy is important.

Administrators need to be cognizant of others' thoughts, research and

experience in administration. If students' training consists solely of "actual"

field-based experience, the training would be limited to the experience of that

event and that on-site mentor. The field-based practicum and internship are an

important part of an administration candidate's training (Griffiths, 1988), but
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experiences that encourage readings, investigations, problem solving (Costa,

1991), planning, implementing solutions, assessing those solutions, and

collaborative work can embody the "virtual reality" of administration that

inculcates a disposition to life-long study, learning and professional

improvement. To place a candidate in an administrative position without

"virtually realistic" studies that are perceived as important to his or her growth

is to place that candidate at risk of failure or, at best, mediocrity.

Personal Stories of Self-Renewal From a Traditional Instructor

This traditional instructor in renewing herself tried many of these components.

This kind of classroom is not one that can be formulated overnight but one that

must be constructed in small increments (Glickman, 1989) as educational

administration professors strive to reform themselves . This change uses

problem-based learning (Muth, Martin, Murphy & Sanders, 1994), project-

based learning (Kilpatrick, 1918), portfolios, real tasks, and cooperative

group dynamics (Kagan, 1990). There are interviews of stakeholders,

shadowing of administrator practitioners, action research (Perry-Sheldon &

Al lain, 1988), reflection journals and computers to help students gain a broad

perspective of the educational administration knowledge base and skills

(Berkum, 1994). The most important component in a renewal classroom is the
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student. The following are a few early self-renewing attempts of an education

administrator professor.

1. Choices

Students make decisions that govern much of the class. a. The syllabus was

issued as 'a framework rather than an edict. b. Pairs of students chose from a

range of issues relevant to the course, the one or ones most relevant to their

needs. c. An individual concerns project was chosen by each student.

The goals were to provide students experiences in autonomy as well as the

opportunity to develop interpersonal skills needed to be a team worker and/or

leader (Hersey, 1977).

2. Collaboration

Team work and collaborative learning processes were extended in another

class. a. This class decided that motivation was a key element in working with

school personnel. They read motivation research and found areas in which

these researchers had common ground whether it was business, industry or

education. This synthesis was presented for an article. b. This same class

surveyed personnel policies in their 12 respective districts. The data this study

generated resulted in an article submitted.
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This collaborative effort proved to each student the intrinsic motivation and

energy generated when all worked for a common goal.

3. School as Center of Problem Solving

Solving real school problems was the goal of one class on school and

community relations. These students chose critical issues in their own

community for their project. One student's school district's image had been

damaged by news coverage about a sexually mature survey mistakenly

disseminated to 4th graders. The survey originally intended for 8-12 students

was to enable grant writers to provide a need for family resource and youth

service centers. This student a central office administrator, prepared a video

broadcast about the school and its history of service to the families and youth

of the community. Her video tape described further needs of the community

to be addressed. This tape was used by the district at local civic gatherings.

This real task did much to heal a wound in the community and rebuild a

supportive relationship with the school.

4. Other Tasks That Focus on Problem Solving

An authentic task is an assignment or activity that students perceive as one

necessary for their future competency (Spady, 1993) in administration. The
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best tasks reflect closely the real tasks of an instructional leader in the field

and provide time to research, plan, assess and reflect.

In a school facilities class, one student, an assistant principal, with the help of

others in her school, planned a renovation that converted a storage space into a

music room--that renovation became a reality in her school. Another student,

a principal, gathered information from teachers for the architect planning her

school's renovation. Another student, a teacher, served on a local facilities

planning committee. His position was to save the small community high

school in which he taught. His studies were enriched by his passion. These

activities were authentic, giving the students and their teammates a taste of

virtual reality or reality itself. Some authentic products from students' issues

of choice have been.

a. action plans

b. media preparations necessary to communicate with the public.

c. diagrams of environments that prevent or may alleviate

problems or facilitate learning

d. survey of stakeholders regarding local issues and analysis of that

data
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5. Authentic Assessment

The assessment rubrics for evaluating these tasks were enriched by group

discussions and formative feedback (Ripa & Dutch, 1994). Their summative

of their own work helped insure quality. This up front involvement of

students in the assessment process helped students understand that quality

issues were not just the purview of a professor but the responsibility of the

students as well. These assessments were designed to be authentic. An

authentic assessment is performance based, realistic and instructionaly

appropriate. Products that are logical outcomes of an authentic task should be

the basis for assessment. The rubric for these products should be prepared

early in the term.

Continuous Renewal

This virtual reality model is rigorous because it focuses on students' perceived

needs and authentic tasks and assessment. This is a rigorous model because

students are engaged in producing a quality product. The students interest in

"hot" issues motivates them intrinsically to seek "best research and practice".

The resulting candidates for administration should be conscientious students

who work through literature, research, self-reflection and social filters to be
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well-prepared, collaborative problem solvers. This difficult work is fueled by

students' perception that this activity is worth doing and relates to their

immediate concerns in education. This model of research, thinking, and group

interaction, and often real school problem-selving can give students a "virtual

reality" of school administration that prepares them for the on-the-job part of

their training. This virtual reality model can give them a professional

framework for continuous renewal.

To stimulate this renewal however educational administration professors must

begin and arduous reinvention of graduate classroom expectations and a

personal metanoia of previous roles in that classroom. The charge should be

"First renew thyself" That is the first reality in producing a "virtual reality

classroom."

12



12

References

Berkum, D. (1994). Performance skill development of aspiring principals

integrated into principal preparation. Journal of School Leadership, 4

(3), 52-67.

Broadwell, M. (1977). Reminder: Learning is a self-activity. Training, 1

(2), 211-212.

Chubb, J. (1988). Why the current wave of school reform will fail. The

Public Interest, 9Q (4), 28-49.

Costa, A. (1991). Developing minds: A resource book for teaching and

thinking. Alexandria, VA: American Association for Supervision and

Curriculum Development.

Deci, E. & Ryan, R. (1985). Intrinsic motivation and self determination in

human behavior. New York: Plenium.

de Charms, R. (1976). Enhancing motivation: Change in the classroom.

New York: Irvington.

Gardner, H. (1983). Frames of mind. New York: Basic Books.

Glickman, C. (1989). Supervision of instruction: A developmental approach.

Boston: Allyn and Bacon.

13



13

Griffiths, D.E. (1988). Educational administration: Reform PDQ or RIP.

(occasional paper No. 8312). Univ. Council for Ed. Admin., Tempe,

AZ.

Hersey, P. (1977). NASSP Bulletin, NASSP Assessment Center.

Hoyle, J. & English, F. and Steffy, B. (1990). Skills for successful school

leaders. Arlington, Va: American Association of School

Administrators.

Kagan, S. (1990). The structural approach to cooperative learning.

Educational Leadership, 8 (3), 12-15.

Katz, L. & Rath, J. (1985). Dispositions as goals for teacher education.

Teaching and Teacher ed., 1 (4), 301-307.

Kentucky Department of education. (1993). Transformations: Kentucky's

Curriculum. Frankfort, KY: Author.

Kilpatrick, W. (1918). The project method. Teachers College Record, 19

(4), 319-335.

Knowles, M. (1990). The adult learner: A neglected species. Houston, TX:

Gulf Publishing.

Kohn, A. (1993). Choices for children: Why and how to let children decide.

Kappan, B. (2), 246-253.

14



14

Lichtenstein, R., Schonfield, D. & Kline, M. (1994). School crisis response:

Expecting the unexpected. Educational Leadership, 2 (3), 79-83.

Murphy, J. (1991). The effects of the educational reform movement in

departments of educational leadership. Educational evaluation and

Policy Analysis, n (1), 49-65.

Muth, R., Martin, M., Murphy, M. & Sanders, N. (1994). Personal journey:

On becoming comfortable with problem based learning. Paper

presented at NCPEA Conference at Indian Wells, CA.

Perry-Sheldon, B. & Al lain, V. (1988). Using educational research in the

classroom. Fastback of Phi Delta Kappa Educational Foundation, 2

(3), 260.

Ripa, R. & Dutch, B. (1994). Construction of Open-Ended Response.

Holistic Scoring Rubric. Paper presented at Reform Workshop at

MSU, Morehead, KY.

Schulmann, L. (1987). Knowledge and teaching: Foundations of the new

reform. Harvard Educational Review, 51 (1), 1-22.

Sizer, T. (1992). Horaces's school: Redesigning the American high school.

New York: Houghton-Mifflin.

Spady, B. (1993). "Outcome based education" paper. Network for Success

Workshop at Covington, KY.



15

Stallion, B. (1993). Adult learners. Paper presented at the meeting of the

KERA Fellows for the Kentucky Department of Education, Louisville,

KY.

16


